Marking and Feedback Policy
Aim

This policy is designed to ensure that children make ropid and
sustained progress in the short, medium and Long-term.We aim
toassess effectively, sothat we identify next steps in
learning, communicate these clearly to the children and plan
powerful activities to move Learning forward. The purpose of
marking and feedback is primarily to facilitate and strengthen
this process. Feedhack of any sort should bhe given in a
respectful and constructive manner.

Rationale

At Royston St John Church of England Primary School, we
recognise the central role in education played by effective
feedbock, and we are committed to maximising its impact. We
engage with recent research and current pedogogical thinking,
including reports puhlished by the Education Endowment
Foundation, and we uwse them to inform owr practice to improve
outcomes for our children.Senior leaders ot owr school were
awore of some of the cutting-edge work which waos bheing done
on verbhol feedhack. Numerouws other reflective proctitioners in
the UK and bheyond have been exploring innovotive ways to
maximise impact, and we have implemented a system bhased on
these latest strotegies. This policy was written in consultation
with stafl, Governors and pupils (School Council). It sets out
how we assess children's strengths and weoknesses exvery
single doy, and how we wse thaot informaotion effectively to
maximise Learning.



Fregquency

We expect teachers to actively read each child's work, in all
suhjects, during or after every Llesson. By “actively”, we mean
wsing professional judgement and skills to identify areas of
strength and weakness in the learning. Where children's work is
not presented in written form, teachers will assess
continuwously, throwgh ohservation and questioning.

Written Marking

Ouwr policy is bhased on incisive, direct verbhal feedhbhock and
well-planned, responsive teaching and Llearning.

In maths at Royston St John Baptist CEPrimary leaders expect to

See:

ALl pieces of work to he marked with a tick or dot.

Any corrections to bhe made in purple polishing pen.
Children marking their own fluency answers, but a teacher
must acknowledge this with o tick on the poge or with
corrections where appropriote.

Any modelled Llayouts to oaddress misconceptions written
by teachers to he completed in purple pen and marked by
an adult.

In English at Royston St John Baptist CE Primary leaders expect to

See:

Work will have cleor learning ohjectives (WALTs) in hooks.
In English lessons, WILF Lists are shared as a closs.

It is ossumed thot the pupil completed learning
independently unless work is marked with a T (worked
with the teacher).or o TA (worked with a teaching
assistant).

Work is ticked or dotted by an aduwlt where appropriote.
Use of pupil self-marking in lessons where appropriate,
using purple pens to do this.

Where work is marked by o pupil, there is on indication
thaot work has heen overseen and checked by the teacher
throuwgh o tick or dot.

Pupils edit learning ot given opportunities with o specific
focus and touwght skills.

Stars uwsed toindicate where children need to try again or
complete an extension task.

Appropriate spelling, grommaor and punctuation errors
identified and edited.

Improvements are completed using purple pens.

Where pupils have heen given verhal feedhbock during or
afrer alesson, this is indicated by wsing a VF.



In learning journey at Royston St John Baptist CE Primary leaders
expect to see:
e Work marked with a tick as an ocknowledgement thot the
teacher hos read the work.
e Occosional ticks will he given.
e Any common misconceptions addressed atthe start of the
following less.on.

Teachers con also uwse professional judgement to make
occosional short written comments, if they consider this to he
the hest means of communicating o messoge in specific
circumstances. Extensive written marking isn't used at Royston
St John, hecauwse the time will be used instead to give more
effective feedhack and plan responsive learning.

Where teachers know that children are not capahle of acting on
verhal feedbhack alone, they might use visuol symhols to guide
actions. An example might be a symhol toremind children in
Year1to use finger spoces. Teachers ore also welcome to make
judicious wse of symhols and other shorthand, if they wish, to
guide them in their verhal feedbhack and to.aid in moderation
and summaotive assessment further down the Line.

Live Feedbhack

Teachers and teaching assistants ore expected to give high-
quality, immediote feedback tolearners during lessons. This is
most Llikely to bhe verbol, enahling children toimprove their
work on the spot. This Live feedback will sometimes he to the
whole closs, sometimes to growps, and sometimes to
individuwaols. To achieve maximum efficiency, feedhbhack will
often bhe given to oll the pupils who might henefit from it at the
some time, but this olso hos tobe bhaloanced with the need for
Flow in a lesson. Pupils will also bhe provided with answers to
questions, for example in Maths, so that they can check their
own work as they goalong, or after completing a certain
numbhber of tosks. Learners are normally expected to fix any
errors ot that point, hbefore moving on - with the support o}
teachers os necessory.

Peer Feedback

Children ore trained to give constructive feedhack toeach other,
and this showld always bhe offered in a positive and
developmentol manner. Peer feedbaock is o valuohle reflective



tool, but the main souwrce of feedhack in .a learning seguence
will alwoys he the teacher.

Verbal Feedback at the start of the next lesson

While actively reading all of the children's work from the
previows session, teachers will have maoade notes or made
changes to the following lessons.One of the most important
functions of this is to guide verbhol feedbhock which will Lix
errors and buwild on successes. The expectation is that o
feedbock session of at least 5 minutes will normally be given to
children at or hefore the stort of the next lesson in that suhject.
In some cases, the whole of the next lesson will he hased
around the feedbhack. There will alwaoys he good work to proise.
Teachers moy select one or more piece(s) or extraoct(s)to display,
reod out or simply mention. Where appropriate, children showld
be encouroged toexplain why this work has heen selected as a
good example. It is very Likely that the teacher will hawve
identified some common errors or misconceptions. These shouwld
be addressed. Although these maoay not alwoys he couwsing a
prohlem for every single child, if o significont numhber o}
pupils ore making the same mistake, it may well bhe appropriate
to signol this tothe whole closs ot the saome time - those who
are not making the error can have their good hobits confirmed
and reinforced, and they might he ahle to do the teaching and
explaining, therehy developing higher-order thinking skills. 1}
the errors or misconceptions are common to o smaller grouwp,
rather thon the whole class, it might he more appropriote to
drow those children together for some feedbock while the
others engaoge in o different activity. Howenver, it depends on the
teaching point - overlearning is a valid pedagogical technigue.
Activities responding to feedbaock will depend on the area of
learning and the age ond ahility of the children.In many coses,
they will include editing and improving children's own work,
using the feedback as a focus. Sometimes, small-growp and
individuwaol feedback will he given and acted wpon in analysis
grouwps, which might run at any point during the doy, and
activities to address misconceptions and next steps in
learning will often he built into continuwous provision. In
reviewing children's work, and in the process of editing and
impronving, not every error showld alwoys be identified or fixed.
For example, some spelling errors moy remain on .a finished
piece of writing - this is hecouse teachers use professional
judgement to torget and prioritise specific aspects of teaching
and learning. Each piece of work — and therefore each cycle of
freedbhack - is port of o much bigger, Long-term developmental
PrOCRAS.



Following up on Feedback - monitoring the impact

We expect the impoct 0f feedback to he evident in the children's
work.Persistent errors shouwld he swiftly identified and dealt
with; where this proves impossihle throuwgh Quality First
Teaching, additional provision must be planned and delivered.
It is the class teacher's responsihility to reflect on the impact
of their own feedback, and regularly check thot issues
identified earlier in the term have now heen addressed.Suwhject
leaders and senior leaders will monitor this closely, and it will
be an important focus of work scrutiny. Governors will oversee
this policy and its implementaotion.
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